N

DOCUMENT ERSUME

.
* .

" ED 188 700 ' . _ Co

2 . N .

A

AUTHOR . Selman, Robert L.; And Others CL

PS 009 520

-

TITLE - . - Observing Interpersonal Reasoning in a

v

' PUB DATE sar 77 -

. Clinic/Educational Settingt Toward the Integration of
¢ +. s Developmental and Clinisal-Child,Psychology. y '
SPONS’ KGENCY Spencer Foundation, ChTtago, Ill. -

'NOTE ., *19p.; Best copy é;ailaﬁ;e; Paper presented at the
" Biennial Meeting of thé ‘Society for Research in Child

Development (New oOrleans,
1977) -

Louisiena,nuarch'17-20,

EDRS PRICE MF-$0.83 HC-$1.67 Plus Postage. '

DESCRIPTORS AMe Differences; *Behavior

atterns; Classroonm

. Observation Tecknigques; Develqplental Psychology;
*Developmental Stages; Elementary School Students:
“Elementary Secondary Education; *Emotionall
Disturbed Children; ;;nterpersonal Coapetence;
Interpersonal Problens; Interviews; Junior High
School students; *Peer Relati'onship; Research; Social
Behavior; Social Characteristics; *Social

-
[

- .
ABSTRACT

Development; sspial Maturity

/

I This ﬁapet describes an ,on-going study in which

clinical ‘research ‘techniques, are used to examine children's social
cognition and its development. The study focuses on the relation
between subjects' verbally expressed redsoning about social issues in

two situations: ‘during {nterviev sessions

and in natural life

séttings. Subjects for the study are 7- and 15-year-old children
enrolled -in an educational and, psychological treatment prograa for
learning and emotionally disabled chiliren. One aspect of the
research involves the identification anad st;netﬁfing of‘éitu&tiqns in
vhich interpersonal reasoning can be studied. Another ‘aspect involves
the dévelopment of charts which identify develogmental stages in -
reasoning about specific’ interpensonal issues. Final anhalyses are

expected to provide data-on developmental

aspects of interpersonal

reasoning, "on longitudinal stability or changes” in the reasoning of
individuals-and groups, on gituational and personality factors which
influence reasoning levels, and on the differences in reasoning

levels during interview sessions as opposed to real life situations.

Exasples of preliminary findings in these
aie included which present definiticns of
studied’ (e.g., self-reflection, jealousy,
outline the sequence of, stages identified
impersonal (Piagetian physical-cognitive).

-
¥ 0

- ) S

_ fiche and hardc?piy reprodpctions ERIC makes available via the ERIC Document Reéproduction Service (EDRS)
EDRS is not responsible for the quality of the original document Reproductions supplied by EDRS are the best, that can be made from

ﬁh:}nn'ginal_ .

ERIC

IToxt Provided by ERI

areas are reported.’ Tables
the interpersonal issues

.decision-makifg) and

for interpersohal and
devlopment. (BD) .

¥ .

-




’

ED144700 -

US DEPARTMENT OF HEALTH.
EDUCATION L WELFARE
NATIONAL INSTITUTE OF

' _EDUCATION
PPN
"N THIS DOCUMENT HAS BEEN REPRO.
OUCED EXACTLY AS'RECEIVED FROM
THE PERSON OR ORGANIZATION ORIGIN.
& ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE.
SENT OFFICIAL NATIONAL INSTITUTE OF _
EDUCAT'ON POSITION OR*POLICY

b}

Observing intg}personal‘reasoning—in a clinic/eddcationgl, (l‘:f

. »
§§tting: Toward the integration of developmental and >

clinical-child psychology

‘Rob2rt L. Sélman, Ph.D. .
Carolyn Moore .Nemberger, M. Ed. -
Dan Jaquette, M. Ed.
- -
Judge Baker Guidance Center’ o
. ~ and
The Harvard Graduate School of Educatiqn

4

-~

"PERMISSION TO REPRODUCE THIS

MATERIAL HAS BEEN GRANTED BY
L d

Rehest L. Zelman

f .

TO THE EDUCATIONAL RESOURCES
INFOBvMAT!ON CENTER (ERIC) AND

’;" USERS OF THE ERIC SYSTEM
i

. . s
The tresearch discussed in this paper was supported in part.ﬁy a Soencer
Foundation Grant. 'The authors express their appreciation to the membdrs:
of the Manville School who have facilitated this researéh and to Dr._ Julius
; Richmond, Director of the Judge Baker, Guidance Center, for his continued
support of child develophent research. . :
o .

4 [

v

Paper presented at the 1977 Biannual,ConGeﬁtLon of the So;ieﬁy)for Research
An €hild Developmeﬂ%, New Orleans, Louisiana. An expand%d version will

.i appear ih Keasey, C. (Ed.), XXV Nebraska Symposium on Motivation, University
_of Nebraska Press, 1977. _ i,

BT COPLAVALADE -

N

P

P,




'Introduction' The Format1ve Research Context

1 ‘ .

The term "c]1n1ca1 approach" or "clinical research” has ‘several
N

meanings Psych1atr1ca]]y, 1t can refer to the descr1pt1ve study Yof

pathological or maladaptive behav1ors or funct1on1ng - Method1ca]]y, it camr

refer to a f]ex;b]e and re]at1ve]y open-ended 1nterv1ew method of inquiry,

or a case-study or field study app#ﬁach to data collection. W1th a clinical

research des1gn, the 1nvest1gator usually gathers a re]at1ve1y greater rapge
“of 1nformat1on on a more numerically limited sample than that used in

exper1menta1 child psycho]ogy research.

- .

c11n1ca1 approach is the use of natura]1st1c settings as 1aborator1es for .

Often a. characteristic of the

observing human behavior.

@ 3

Researchers in developmental psycho]ogy study1ng the soc1a1 and

v.w - -l 1
teve QE.E.O

e chzt nave,a 1ouny-standing tradition oi\is1no,

clinical-comparative abproaches

WY '
(,(n:}g

Lo

mToNT Ae
LR N Y 1

He1nzogerner, for examp]e,22 has denon-

strated how the study of patho]og1ca1 precesses in 1nd1v1dua1s can give
g &
fresh 1]1um1nat1on,and 1ns1ght to our understandlng of developmenta] princi-

N

k3

ples Often, however, c11n1ca1 stud1es do not demonstrate the r1gor T

assoc1ated with exper1menta1 research in ch1]d psychoiogy.g A]though more
e o

-
formal- experimental designs, which e11m1nate extraneous variables, allow
N : °

for greater comparability among subjects on the functions or processes under

[}

, \ oo
. investigation, the limits of .the experimental context-restrict the extent

to-which one can conf1dent1y generalize find1ngs to the 1nf1n1te1¥\xore

wvaried life sett1ngs in*which people operate.

Recent methodo1og1ca1 distinctions used 1n evaluation research may
developmental

be, he]pfu] in th1nk1ng~ﬁbout the integration of clinical and
, . J

. .
’ , . t
» . .

3
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approaches. uwnat1ve eva]uat1on (or research) usually refers to the.

L

3 obJect1ve e a]uat1on of educat1ona]‘or other systematic intervention

re

pro-’

grams Format1ve eva]uat1on (or research), on the other hand, 1s the
p]anned deve]opnent and application of research methods for work in

process" evaluation in ongo1ng 1ntervent1ons or settlngs 6,13

3 pThe format1v=/so mmative distinction provides a useful rodel for

“

, d1st1ngu1sh1ng between exploratory and hypothesis- -testing research

-

, C]1n1ca1 methods and naturalistic research sett1ngs lend themselves to

/
“format1ve research models.” Their aim is to generate hypotheses by ~
observxng patterns of behav1or, rather thin to va]xdate patterns by test1ng
hypotheses Paaget 3 ear]y observations of his own chiliren in his home

provide an examp]e and a ro]é mode] from deve]oprental psychology tb demon-

-

strate hew 1nten51\e c]1n1ca1 observations can be the descriptive start1ng

pOlﬁL f0r yeneraiing potent1a||y testable hypotreses about uanEPSa?

patterns of, dcvelopment. N ’

-

_In this paper we shall describe a "formative" research effort which

usesiobservational methods in a cTinfca] intervention setting (in the
psychiatric sense) to look at severa] concerns for 1nvest1gators studying
soc1a1 cognition and its deve]opment These concerns include the relation
between reasonlng‘1n‘response to 1ntervieW'quest?ons and reasoning jn'
response to naturally occurring interpersonal sﬁtoations.‘the re1ation
‘between how one reasons about 1nterpersona] -relations and how one behaves
4w interpersonal situations, and what k/nds of experiences fac1J1tate more

mature reasoning and prosoc1a] behav1or " TFhe re\at1on between verbal]y

expressed reasoning undé;’h;pothet1ca1 interview co d1t1ons and V°rba11y

expressed reason1ng used in natura] 11fe sctt1ngs will be the centrn] focus

of this paper: . /*

[




Ve wﬂl] begin by briefly reviewing descriptive research on the
deve]opment’of\socia], moral, and in®erpersonal concepts16 and point _to
some concerns which' this approach raises. We wiI] then discuss a structored

social educational intervention and research program now taking place ijn

a psych1atr1c seLt1ng (The Judge "Baker Gu1dance Center)s Such a sett1ng

poses inherent eth1ca1 and practical barr1ers to “sumnat1ve,“ hypotheS1s
test1ng resgarch but may be a particylarly fertile and appaopr1ate
l’formatwe" research laboratory for the. study of }ssues of both theoret1ca1
and methodblogical concern 1n developmental psychology. F1na]1y, ve will
present some early and .tentative f1ndings of this project and make sug-

gest1ons for the extension of th1s model beyond psycn1atr1c pcpulations to

normat1ve populations.

The Proniem .

During recent years ‘interest in the deve]opment of social- cogn1t1v

' prot:esses,.l4 ab111t1es, and conceptxonSZ] has been increasing as has 1ntd~é?t

v
in the poss1b111ty of 1nterven1ng with children and ado]escents to promoteg

“the deve]opment of social awareness, 417,18 A small group of investigators

1nf1uenced by Kohlberg' s sen1na] worL9 have attempted to define and descr1be

qualltat1ve1y distinct 1evels or stages in the development ‘of concept1ons

of sbcial exper1ence across a range of categories. 20,16,3,5,2,1 Although

-

these 1nvest1gato|s have somet1mes d1ffered among themselves as to how to
d1V1de domains of social exper1ence, or how to.define the functions and
l1m1tat1ons of stage anmalyses, they have, ne orthe]ess, identified and

charted a wxde area -of the geographic map of developing socio-moral and

interpersonal conceptions.

-

N




*n real-life circumstances.

L .
- ..!' '.\ .

¢

+Critics of\the methods uséd in sociél'cognitive-deve]opmenta] .

research have expressed an appropr1ate concern about whether people (both

»

children and adu]ts) do rea]]y reason at one level across various S1tua-

t1ons, experiences, and 1nteractxons. They question whether the level of

. P .

'réhsoning obtained in the reflective intervieW'traditionally usfd corresponds .

N

to the Jevel of fynctigning that the individual uses acrosd natore situations.

Thjé concern has been| reinforced b} the seeming‘tgjuctance of most cognitive

deveTepmentalists to’go. beyond verbal/clinical int%fviews to other means of
B b

' y ~ . . © 10 T e
data collection, assessment, or diagnosis. (Kuhn =~ expresses a similar

3

congern’about,rgséatch in physical cognition.) Although our work began
with the construction .of a developmental system of:levels of interpersonal
cdhEeptions using a ‘eflective interview approach, we have found it useful

F- .
to oo bevond the interview procedure to examine concepts as thev are applied

Background Research . - et .
-

- The program we shall describe in this paper byilds from our jﬁitigl‘

research which sought—to describe the child's déve]oping concéﬁtions of

ind1v1dua]s, ‘close fr1endsh1ps, and peer group re]atwns,”,]6 17 inter-
re]ated cole re]atlpns thought to be cr1t1ca1 to-healthy socjal deve]opvént

by both c]1n1c1ans and social deve]opmenta11sts 19 ? In order to “tapture

e —lp— A‘

concepts so- that they can be observedwand ana]yzed in a form that relates

both to 1nterpersona] experience and”to theoretical developmental structures,
N N T : T . : aa e
a set of substantivé issues was specifiﬁd within -each of thcse-thrce~ro]e
re]at1ons, issues wh1ch are centra] to the funct1on1ng and thencfore to
l

the undQVSLAnd1ng of that re]at1onsh1p doma1n For cxamp\e to s tudy the -

domain of frlcndshtp, we 1so]atcd issucs such as trust Jeulousy. conf]wct .

‘ ‘ ‘. ‘ - - ¢ “
e. . - . - t) .

iy




' reso]ut1on. and 1nt1macy~ Peer group issue$ include- conform1ty, cohesxve-

i

ness, and 1eadersh\p. Asqagresu]t of extens1ve 1nterv1ew1ng, we have
r 4 <

\
defined five deve]opmentfl stages for each of 17lspec1f1c \ssues»(see

Tab]e 1 for a synops1s of issues, Table 2 for a synopsis of stages). This
descriptive map was developed using trad1t1ona1 c]1n1cal~de¥flopwenta1
interview techhxques with about 200 subgects of both sexes and rang\ng in

age from 3 to 43 f1rst‘by us1ng h/pothet1ca1 dilemmas and then by 1nter- \
v1eu1ng subJects directly about, their own 1nterper§ona1 e>per1ences Ev1de"ce
grom a recewt longitudinal follow-up of 75 of these subjects lends support

2

to the sequerfitial rature of.the deaéF1pt1ve levels. v - Using th1s 1nterv1eu

“procedure in a study comparind children with interpersgnal problems and

normal ehi]dhen; we found th ':asfa”group the children c]in%ca]‘y categorizeé
.as interpersona]ty distupbed performed at 1ower 1evels oh our iqtprﬁ%pw nro-

.ceduree than did a s iple of better adjusted peers\matchéd'tagetby:case on .

variables such a%‘age, race, sex, socioeconomic status, and psychometric

soning verbalized.in an interview 7 In ot%er words, clinic ch11dren

7 were éZEEB\e of express1ng reason1ng at comparab]y high 1evels, but tended 3

- not to express their highest levels of reasoning as cons1stentlyLacross all

]7 i-sues as did the matched sample We are 'now studying uhether this same

phcnomenon is observable in natufal s1tuat1ons and \hether there are fluctu-
ations in the reasoning of disturbéd ch11dren wh1ch might he]p us to undcr-

stahd the theoretical question of the stab111ty as we]] as theypract1ca]

quest1on of" thc use chm]dren make of social conccpt1ons ~The first step towaid

A 3
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'« The Clinical Setting:. A Strucoo“ed Social beve]opnewoal Env1ronment

N
.
. -~ o
‘ . N > g )
. . - - 4
.
»

the study of these quest1ons is to see 1f the developNeQ;al descr1pt1ve

levels der1ved from ref]ect1ve interviews can be used to ana]yze soc1a}

reasoning in-action: when children are negot1at1ng dec151ons and reso]v1ng
L]

conf11cts wh1eh have real life consequences. To study this proslem, we
have taken our relatively detailed deve]oonenta1 descriptions of inter- '
personal issues, 1ncorporated‘1ssdeSustudied b’foth"r deve]opwenta]fsts
mentioked prev;ous]y ghd have bedun to use them as arm observaticnal soc1a]-
fcogn1t1ve/develop*°wLa] coding sche:e\for the ana]ys1s of peer graup dis-
.cussion in natora] psychoeducational and so§1a1 group settings. Us1ng

th1s codlng schere, we hope to ga1n a better understgnd1ng of the range aﬂd

consistency of | ]eve]s of exprecsed‘soc1a1 reason1ng ihat both "normal" a

¢ “dmsturbed" children use in natural group s1tuat1ons. For the present, one”

~
such setting to which we have access ic 2 ¢lini sl within

L.
LN ]

-+

h) J -~
dhevat bes
-

~~
- \

sn

'Baker Guidané%‘Center.

P » . A

N o= .

. - The HManville Schoo] provwdes an educational and psycho]ogica] treat-
(
ment program for learning and enotionally d1se;Hed children from ages 7 to

-

15. A major difficulty for these children, and a comwon referral complaint,

is disturbanceyin interpersonal relationships, particularly peer relatiOnships.

In order to help these children deve]ob more adequate social ;L+ﬂls, as well .
as to enable us to'etudy\socia] reasoningiin-action,uWG have been developing‘

and using previously developed psychological af

/. . .
stress the .importance of interpersonal awarene

ucat;onal programs which

c

nd of peer relations in
class aﬁdkgroop activ?ties, in sports, and at recess. These prograos FE]y—

in part on a ef%uCtuqeq progran in which the staff encourages the children

“to provide support and feedback to cach other within the inmediate context

e . i ‘ . . ‘. !
kfi’ " - | " : 5




df‘their'peér group (peer soéiotherapy) Structured programs are designed
" to help thildren help each other with such issues as cooporatwon, trust,

conflict reso]ut1on 1eadersh1p, and conform1ty, the same 1ssues on wh1ch

we have taken deva]oprenta] c111ngs (refer to Table 1).

«

_ An integral part of this program is a strong basic research effo;t.

Our primary research concern is.not simply an outcone eva]uatfon of this
. © . . ~ & .

v

program, but -rather a formative precess observation of the sccial inter-

v ) i ) - » . . . '
-<actions and soc1aL\reason1ﬂg children use .during the various structure?, .

soc1a1 educat1ona1 aspocts of the progra# .

A v

He have nade use of four schoo] activities- which exp]1c1t1y encouréca
the children to reason ‘about soc1a1 or interpersqnal issues of 1mportance
' to them. The first activity is a week]y‘interpersona1 problem=so]ving
';ession that takes}o1ace within the classroom itsé1f. During theSe 30 to”
60 minyte sessions, the children work cooperat.ve]y to plan class activities
_(and d1scuss problems between or among chi¥dren or betveen a child and a
teacher. At the end of each week the ch11dren eva]uate their class performaﬁce,

using the intérpersona] issues we have described developmentally, such as class

cooperation, conflict ‘resolution, and decision-making, as aspects of class
¢

functioning to be critically examined. = - , ! ‘

!

Weekly activity groups prov1de a second observation opportun1ty

" \

Membe:s of the c]ass (c]ass s1ze is -small, 6 to 8 children) pTan w1th counselors -
a—ser1es ‘of week]y field trips and act1v:¥1es, sqgh as cross-country sk11hg, o
bow11ng, and historical site v1s1ts Once again, the emphasis is on peer

, planpning apd decision-making’ whcn conflicts arise; they are- taken upAby

{the group or disclissed during the class meeting times. After{éach activ%fy
the children discuss how well things went and what could have bcan done to

1‘.
i

)




’ ‘ A ~ - ’/9 N
. . ' - < -8- ’ . N /’ ;
N - - - )
! s - « .
- - . : . v
improve the p]annlng or soc1a] 1nteractlons of the members S
Ps P '

A third oppdrtunity for observatlon and ana]ys1s, which is not

‘f forma]]y planned, occurs- during what Red1 and Wineman have ca]]ed L1fe Space

Cr1515'1nterv1ew1ng.]2 At times during the'course of the school day, -

L]
ch1]dren f1nd tfeir ré%ponses to a perce1Ved frustration or 1n3ust1ce SO

3
overwhetg}ng thot aven c]ass discyssion is not a poverfu] enough support

- systeﬂ to- he]p the part1c1p2nt( s) sort ouf the facts and feellngs At these®

[y

— t1mes, the chlldren are a]loued to go to. a prlvate "time out“ sectlon of the
' schoo], vhere th€j can regain composure and contro] Here they have the
T
opportunlty to- d1sruss with a trusted school counse]or one vhd 1dea11, is

- cognlzant of developrenta] Teve]s,. h°1r persona] 1nterpretatlon of th

nature of the conf11ct, its cause, its course, and some.alternative resolutions.
1 -

ot Flna11v anOrv1f1nn: are alsp mﬁdo dLrinn gnrial ctudiog and rivnvont

-

- events dlscuss1on per1ods, where chlldren s discusgsions 1nc1ude broader

- ‘
: soc1eta1, moral, anq‘soc1a1 conventaona] issues.« Thg work of Rurth 5Tur1e1 20"

~  and Kotherggls purt1cu]ar1y relevant here ' ‘

.- A
These act1v1t1es aT]ow us to observe sociatl reas(ning-'nraction, to
N A ]

generate hybothcses about ho& children think about the%r actuall interpersonal
. . N » L4 ’

-problems, and.to see how they apply their iﬁterpersonal and s-éio%mqra]
reasoning to resolve school and peer related issues and probYems or to make

.. . L
Plans which have foreseeable consequences, for each child.

. 1

\ By tape-recording and transcribing these various meetings throughout
. . J, .
the school year, récordings.which are made with the children's knowledge

and permission, we are beginning to’ complle a substant1a] data base. 'Our

plan is-lo continue in these clds

$ to tape-record and kccp‘Jogs of the

group discussions and socia] inyeractions in both°classroom and activity

<
L ‘ 10




e

groups of the same chl]dren over a two-year 10ng1tud1na1 perlod We are o

_a1so gather1ng data on the level of 1nterpersona1 reason1ng in, reflect1ve

[}

1nterv1ew1ng four times during the two years. oo . Ct
J . '

He are interested in, the type of issues the:children focus on as

e

‘we]] as the deveﬁopmental matur1ty of the1r reasoning about. the issucs.

s E

add1t1on, we are.able to observe f]uctuat1ons in expresseﬁ reason1ng 1evels

L}

over-time - and across necurr1ng s1tuat1ons or un1que 1nc1den s’and to deve]op.
testab'le hypotheses about the/poss1b1e causes for such f‘iuctu*ons if they .
exist. These hYPg’heses can then be testsd on 1arger and more representat1ve

groyﬁs urdgf more controlled cond1t1ons beg1nn1ng a sumnat1ve phase in the

. . . -
fbrmat1ve4/umnat1»e research re]at1onsh1p- . ’

ﬁe expect these ana]yses of group d1scuss1ons and 1nterv1eu data to
yieid: ' .

L'y =

/

<

. 1) a compaﬁison of. chi]dren's interpersona] reasoning Teve]s in

small . groups of six to eight at differént mean. ages, i.e., 1n c]asses with

d1fferent mean ages (e 9., ages,]O 14) ‘- » v

2) a f]ow chart of the level of reason1ng of 1nd1v1dua1 chl]ﬂren,
and ‘of the groups ds-a whole over a two- -year per1od, which w111 a]]ow us to.
generate further hypotheses about the stag111ty or, f]uctuat1oncof reasonlng

,levels over time and about the pace and profile of qge deve]opment of new

\
or h1gher levels of awareness CL- ' o

.

3) a set of formastwe hypotheses about socia} s1tuat1ona' or person-
ality factors which may 1nfTucnce reason1ng levels- dur1ng var1ous kinds of

temporally proxlmaee interpersonal sttuat1ons (1. e.,-over several weeks) as

'

well. as&over t1Mb (i.e.,.2 year;!\ - -

1

LY

\
reasoning in natural situat1ons conCexnlng the Same issues.

Ins -

E 3

”

4) a compar1son of levels of roason1ng//pfrcflect1ve interviews w1th




1 4

The Case Study‘Aporoach . ;-“ S ;;.; L ’

To summarize : ihat we hay!«sand §o garﬂ ou)/examrnat1on of social
cognitive’ 1evels of social. reason1ng in- act1on requires at 1east two too]s

Ihe f1rst is a stage-by soc1a1~conceptua] -issue chart both Sroad enough and

yet detamTed enough to be used to Jocate the sub tanoe and structure of eachL/_,

“a ‘ .-
“group d1scuss1on The second is an (educat1ona1) atmosphere which encouragos
ch11dren to express soc1a1 reason1ng under cond1t1ons Wh1ch can be obsenved
»

Such environments need to be structyred 1n WayS which 1nsure that issues

+

compalab1e to the' ones that have been thu1ﬁed through | c11n1oa1 interviews

LY

are ra1sed and vhich’ potent1a11y allow these *Esues tO’be ad ressed at the .

thhest 1eve1 of sogial reasonwng of which the part1c1pants Qre capab1e~

\o

—

For example, if we want "to understand the deve]opv°nt of 1eadersh1p in,

Y

chlldren 3 oroups, we need to provide both a de"el ta] descr1pt1ve mapp1ng

of l ership con gts and set of att1v1t C&- hh1cn not on]y st1mu1ate Think-

ing about leadership, but a}se provice 1eadersh1p opportun1t1es SR

)

-

With regard to our deve]opmental tools, we have dernved five sfages

"

for the-hierarchical deve]opment.pf leadership corcepts uhtgh brmefly can

be described as fo1lows (a more comp]ete descr1ptlon cansbe found 1n Se]man -

17):

& Jaquette. At stage O, 1eadersh1p is scen only as phys1ca1 power over

‘others. At stage 1 the 1eader 1s understood to p(rfolm a more defnn1te

fugction,'he/she is seen as the person who is the best at or Lnows the most

about the group's activities. Nevertheless, at this stage the Ieader 1s

assumed ab]e to assert his personad will w1thout thera be1ng an awareness 1n

{he cHild's mind of the need to coord1nate it w1th the 1nterests of other

4

A more advanced awareness 1s characteristic of stage 2 at. wh1ch po1nt a

e, .

- » . '
leader‘s xole is 1ook at as greater reeqproca1 cpond1nat1oo between 1eade;s
- . T ’ e K . .‘ . ' »’
s
I : . R , 4 : I ) . B
3 ¢ i = g
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“ -However, wWhen it was Jolin's turn 'to be a c]ass 1eader he wvas terr1b1y

- R ' - Co T
- ‘ . ) . \ ) . : -~ ) y
" . ye T - . . -]]- * '. ’ . N\ e ‘
c . » 1 ' "‘ . ) e
1

. e .
[N - .
\ ¢ ’

and foTlowers. The 1eader‘s funct1on is now °een more as an arbttrator nho

) 'leads by be:ng sens1t1ve to others and promot1ng good re]at1ons between 1

o~

1nd1v1dua] group nenbets wAn added awareness at stoge 3 s the 1eadersh1p

roa

functton of pronot1gg grdup“ sondarttyiaud group coumunlty, and’ at stag

o ’

§ .

. L
~

task Qeader soc1a1 ~en ot1ona1 1eader) The h1erarch1ca] rode] assumes that

Ne

subaects aware of h1gher 1eVel contepts do not abandon 1ower 1eveq ones )

oA
X

but use them dif ferenttauly L h o i ‘o L o

. -

Edueatfon°11y Wwithin our structure we prov1oe each ch11d the

opportunwty to furiction as class leader dur1no the 1nterpersona1 orob]en

so]v1ng neet1ngs and a]SQ‘pPOVﬁd° extra skxl] traxntng for the children

\ -
LY

through "]eadersh1p sen1nars" in whtch 2 or 3 ch11dren onact1ce and dlscuss

w1th an adu1t 1eadersh1n sk111s such as rnmmuq,g !

‘v

tino ~lzaw1e

1

-
ot

Lo -
R vy

'—\J

, o - -
drder, and keeping d1scus51ons on taroet N

.
L] = - - . ¢
* ’ .

As quasi- anecdota] exanp]es of how thxs sytém vorks ]et s take

the cases. of John and Jexry, both age }2 John is capab]e of express

. ha .

a )eNe] of %hﬁnl1ng both in nnterpersona] and 1nte11ectua] domains that is .

T

-

normal for his age. H1s 1nterpersgna1.reason1ng capab1.1ty vias recently

LT

-
Py

‘t

.assessed dhder refiect1ve 1ntexv1ew‘tond1tlons as be1ng cons1stently at

LY
- 4

]eve] 2 .across most of the 17 1ssues in our system, However, under stless
\
h1s rea] 31fe level of reasontng appears to be Tower., In‘an 1nterv1ow, John

4 ]eadershtp funCetons are seen "to b mu1t101e and gif ferenttateo {e.g R

-

to]d us that a good c]asstleader "15 someone who helps’ the membnrs cooperate‘ y

-~ B,

. w1th one another and who reso]ves confltcts when group members d1saqree.f

L]
- -

fr)ghtened peop]e wou]d laugh -at h1m and refused to part1c1pate Qurinoia

-

“y ¢ *
,Tdfe-space 1ntorv1en followihg some regressive behavior, he told'd trusted

counselor, "I'm not going.to be the class 1cadq£ because-nobodywwilf dolgbnt
, J' . ® []

P

f
L, e o o . i
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)| te]l them to do " Uhen the. counse]or asPedP “what do”you think a qood

c]ass leadé’ should be 11ke7" John reo]1ed “Soneone who everyone else’ d1d

i

what’wanted " Tms -expressed understanding of the 1e'adersh1p ro]e vou'ld

be scored at level 1,.rather than ae his 1nterv1ew 1eve1 2. Under the gun

'-John'aopears %o have lost s1ght of h1s undcvstand1ng of the fac111eator role

that, the class Ieadér can. play. - RS

. One of the advantages of-a clinical setting for exp]oratory research

s’ that add1t1ona1 1nﬁo)mat1on about-children is available to he]p us to,

understand how other aspects of a child's funct1on1ng may far111tate or

t

1nterfere w1tﬂ the expression of a ch1lﬁ s most mature reasonping. For

. ¢

amnle, d1scuss1on with John-s psycrotﬁérapist revealed that John does

LS

" not have the usual psycholog1cal mechannsms fér noderatlng and qﬂb1ng with
anxiety Mhen ‘he experic = stress, anx1ety immediately escalates into

panic, and Jolin feels ovoruh Imingly vulngrable in a \or1d where evevyone

can hurt'him The funct1on of 1eadersh1p thon becores to keep peop]e from
hurt1ng h1m by mdk1ng them do evexyth1ng he says Chitdren such ag John
may differ nct so much in the1r capacity to undersiand social end moral

1ssues as 1n the1r ab111ty to ma1nta1n thewr understand1ng in the, face of

.

stressfu] social exper1ences

"o,
_Whereas in the*case of John, the position of.class. leader interacted

- - - 1 v
with a ch#ld's -particular anxieties to produce .a downward oscillation in
. / fe o s -

X ‘jnjerbersggel reasoning, in the case of another chjld, Jerry, being class

o s *

' 1eader stimufated reasoning at'a higher'deve]opmenta] level thap was indicated
from e1ther his reflective interview level or-from his usual funct1ona1 stage
observed dur1ng many ciass d1scusslons We obscrved that 1n.the pos1t1on ofl
class 1eadcr Jerry felt h1mself to be in a posmt1on of respect and was able

"~

ro ’




' soc1a] wo;Jd to a more reciprocal perspectlve

A S " 1

- RS S

. . - L
- .

/

\ ) N . .

to move beyond h1s\usua1 poorly verballzed "one-way" or1entat10n to the '

E

[

Thls upward f]uctuathn may - )

have resu]ted from Jerry's feeling that ‘others were ]1sten1ng to him and 7 // ‘.

that his though ts were apprec1ateqkdesp1te ‘his ‘difficulty in verba11z1ng R A
them. ' o

. _ .
o \ , .
’ . ) . )

;,A Dur1ng the tiwe we have used this: comb1ned 1nterv1ed/observat1on ',ﬂ
l 3 i
methOQ, we have’ a1so seen chmldren whose expressed hypoth°t1ca] reason1ng o

’

is 1ou (for the1r age) and wnose real life reasoning is also low. ypo- .

thet1ca1 reasonlng for ‘them apoears?to set a ceiling fgr real life reason1ng

[
This synchrony may \'el’l characteri¥e a child with- veidﬁferent problems’
v

.

than those of sueh\chwﬁdnen as John or Jervy. It may ﬁso have very dif-

ferent 1mp11catmons for diagnosis ahd'treatngnt. .

’

He fee] it is important'to extend this jntefview/observatidn method

to norma] popu]at1ons One significant difference between "normal" ahd'

"d1sturbed” chﬁldxen vho’ d1sp1|"hge approprmate,capab1l1t1es in hy othet1ca1
reasoning may be the ability-of the better adjusted ch11éren zeyyﬁﬁsoﬁ" ai%{

»

rea] life sett1ngs at a 1cve] more gonsistent with the1r hypothet1ca1 reascn1ngu

1

They may nore cons1stent]y be ab]e to use their best reasonlng as a too] for
coping with natura1]y occurllng dilemmas. The dlstunbed ch11d, in the face

of a dilemma and,resultant anx1ety, may not be able to- mob1]1ze such too]s
_ -

at h1s/her most- adequate level.

L 4

. As.Heinz Werner often pointed out, the study ohwpathplogfca] behavior

_may ‘tell .us sohething about-normal processes as well. . Observable social

behavior reptesents a complex intgraction of processes. The closer we get

to the study of social reisoning-in- ~gction, and to an- undergtandlng of condi-

tlons for stability or o%ci]’latxon,8 the more sources of interference we may

™
-

,
3 -

)

|) -
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o ' 1-]4:. \ . . ‘ .

find between best capability and"actnal peﬁfornanee,_ Shar1ng of understand1ng

2 in ? clinical sett1nd can help wus to 1dept1€y and understand soma of the

factog; whxch 1nf1uence soc1a] cogﬁ1t1ve performance John's anxiety was -

pathb]og1ca1 to an extreme. }t ﬁ?ndered h]S capac1ty to function. Bnt

e

that patho10g1ca1 GXample may po nt us toward a better understand1ng.of the  °°

p0551b1]1t1es/and 11m1tat70ns‘of 50c1a325ign1t1ve analysis and of the \4"§‘i¢‘:;
COMpTex1ty of 1nterpexsong1 proces%es forleveryone. '
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